
1 Conclusion: Common Problems and Potential Solutions 

! ere my C. Wells and Barry L. Stiefel 

The "Preservation Education: Sharing Best Prac tices and Finding Com­
mon Ground" conference, on which this volum e is based, offered a unique 
opportunity for educators from around the globe to concentrate on ways 
to assess and improve programs that focus on the historic environm ent 
and heritage. At th e conclusion of the formal paper presentation s, the 
participants assembled in a special session to discuss and refine concep ts 
directly or tangentially raised in the presented papers, including some 
that were controversial. Through this process, the participants defin ed 
a common set of problems and potential solut ions as well as a vision for the 
future of historic environment education . 111is chapt er summarizes that 
discussion. 

A Summary of Historic Environment Education 

Participants presented on a wide variety of to pics and issues, includin g 
the importance of the liberal arts, the relationship between undergradu ­
ate and graduate programs, job training, the failur e and revival of crafts / 
trades education, pedagogical techniques, curricu lum design, interna­
tional perspectives, performanc e evaluat ion, and ethi cs. At first glan ce, 
while these appea r to be separate top ics with littl e relation to each other, 
many of the papers conta ined significant overlapping themes and con­
tent, whi ch can be grouped into th e following six categories, which were 
used by the part icipants to help organize their discussion: 

defining the disciplin e 

employment and relationship to job skills 

communication, collaboratio n, and brid ging across boundaries 

ethics and quality issues 
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curriculum design 

outcomes and assessment methods 

Defining the Discipline 

A consistent thread throughout the conference, including the discus­
sion session, was a lack of agreemen t on defining the" discipline" in which 
historic env ironment practition ers and researcher s engage their work. 
Some participants even questioned if it was approp riat e to frame the 
work of practitioners and researchers in a separate historic environment 
di sciplin e at all, sugges tin g that a specific endeavor must first originate in 
a non-conservation, pare nt discipline with the work then occurring in the 
historic env ironment . An exam ple of this scena rio is a licensed archit ect 
cond ucting a rehabilitation project on an historic house: the discipline is 
architecture while th e domain of attention is the historic env ironment. 
In other words, in this point of view, th e historic environment is where 
the work occurs, but the environment ca nnot be used itself to define a 
unique onto logica l or epistemological approach. This definition becom es 
problematic, however, with practitioners and researchers who have been 
educated and trained in aspects primarily identified with the historic en­
vironment, but not found in other di sciplines, and therefore do not self­
identify with any other discipline. 

A related issue was a lack of consensus on terminology to describe the 
doma ins and activities of educators and practitioners of the historic envi­
ronment. As clear ontologica l and epistemological boundaries for his ­
toric environment work and research along with consiste nt terminology 
are necessa ry for effective teaching (and are currently lacki ng), the con­
ference participants thought that these issues should be considered fun­
damental pedagogical problems that therefore deserve more attent ion. 
Moreover, without agreement on th e ontological and epistemological 
nature of work and research in the historic environment, it becomes 
difficult to defin e what "it" is, where "it" has been, and where "it" should be 
head ing in the future. 

Much like the multip le perspectives on the disciplinary nature of 
histor ic env ironm ent work, th e participants acknowledged th at there 
is confusion about what constitutes practice and research in the hi s­
toric environment, given disparate national and cultura l contexts-a 
troubling ambiguity that impact s teaching because it is not clear what 
studen ts shou ld be held acco untabl e to learn. Whi le acknowledging 
these national and cultural differences, participants believed that there 
was a potential for a shared, core set of principles, as well as an under -



standing of just what the historic environment is and how professionals 
ought to engage with it. This is an important, continuin g topic of discus­
sion that has broad impact on both practice and teach in g, yet there are 
few, if any forums, for this kind of discussion to date within an educational 
context. 

At a more specific level, descriptive terms for the activities of histori c 
environment professionals and educators as well as terminology to de­
scribe aspects of the environm ent and its heritage objects are not consis­
tent across disciplines, much less between countries. For instance, in the 
English-speaking world, the term for the field is "historic preservation" 
in the United States, "her itage conservation" in Ca nad a, and the "her itage 
secto r" in the United Kingdom. Descriptions of the natural- and human­
modified enviro nm ents are also quite varied, from "her ita ge townscapes" 
and "historic environment" in th e United Kingdom to "cultural landscapes," 
which is favored in the United States. Non-Engl ish-speak ing countr ies are 
equally varied; for instan ce, in Sweden, the term for an historic environ­
ment pr actitioner is an antikvarie; t he English cognate is the pejorative 
term "antiquarian," which has a different meaning. Countries with Latin ­
derived languages use var iation s of the words "patrimony" and "culture" to 
describe the field. 

In the United States, there is increas ing discontent in continuing to 
use the phr ase "h istori c preservation," not only for its grammatically in­
correct construction and U.S.-centric usage, but also because in the pub­
lic arena it conjures notions of preventing change and visions of embal min g 
and preserving things in sealed jar s.1 The natural resource conservat ion 
movement ha s effectively latched onto the word "conservat ion," to such an 
extent that, in the United States, it is assumed to only apply to the natu­
ral, and not built, environm ent. This perspective may be changing, how­
ever, as more influential people in the field are advocating for a change. 
Donovan Rypkema, a widely acknow ledged expert in the economics of 
building and place reuse, thinks that the United States shou ld "join most 
of the rest of the world and be about heritage conservation, rath er than 
historic preservation ."2 In 20 12, the University of Southern California 
changed the name of its master's program from "historic preservation" to 
"heritage conservation" in order to remain "globally relevant." 3 Discus­
sions about changing the name of the field from "h istori c preservation" to 
"heritage conservat ion" (or some other term) appear with increasing fre­
quency in national confe rences in the United States. There is, therefore, 
some evidence of convergence of terminology, although the confe ren ce 
participants agreed this will likely remain an issue for some time to 
come. Commun ication and collaborat ion among disparate educators 
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will continue to be problematic until there is a common set of meanings 
that define historic environment research and practice. 

Employment and Relationship to Job Skills 
Traditionally, undergraduate education has focused on the liberal ar ts, 

but there is an increasing expectation today that students should be well 
prepared for spec ific career paths, engendering debate about the extent 
that these programs shou ld be more vocational in nature. This argumen t 
also applies to undergraduate historic environment programs : should an 
emp hasis be placed on liberal arts education versus the developme nt of 
professional skills with the expectation that some skills will be learn ed on 
the job or through further, graduate-level education? An associated argu­
ment is if undergraduate degree programs should cater to specific job 
skills, especially when it is not clear to what extent historic environment 
employers value or do not value an undergraduate liberal arts educat ion 
and if this background makes a more effective employee. Most positions 
that are not based in the trades require a graduate degree regard less, 
which reinforces the perspect ive that an undergraduate degree in the his­
toric environment should focus more on th e liberal arts and less on spe­
cific job skills. For graduate and vocational programs, however, stud ents 
and employers expect there to be much more of a focus on the develop ­
men t of specific professional skills. There are few data from the employ­
er's perspective, however, with the exception of vocat ions in traditional 
building crafts,4 that have been used to develop curr icula with the goal of 
equipping students with specific skill sets. Curriculum development , 
therefore, tends to be driven by the personal expe rience of educators who 
often have practitioner expe rience in the field prior to their academic 
engagement . 

The qualifications of tomorrow's historic enviro nment professionals, 
therefore, constitute an ongoing , open-ended question, but the partici­
pants believed that, regardless of specific employer requiremen ts, there 
shou ld always be an emphas is on problem solving in the teaching process 
and extens ive fieldwork and collaboration along with service and experi ­
ential learning. This per spect ive is far from new, as experiential learning 
and fieldwork has always been centra l to educat ing stude nts who will work 
in the historic env ironm ent. In the United States, for instance , Charles 
Peterson, who is widely acknowledged as a sem inal figure in the histo ry of 
historic preservation education, emphasized the need for stud ents to be in 
the field, getti ng their hands dirty. 5 Most historic environment programs 
emp hasize their expe r ient ial learnin g potential, as it tends to attract stu ­
dents int erested in "real-world" exper iences. 



Communication, Collaboration, and Bridging across Boundaries 

Problems with fragmentation and communication were promin ent 
themes in the pr esen ted papers and pervaded much of th e end-of ­
conference discussion. Due to small program sizes, histor ic environment 
educators tend to be isolated in their inst ituti on with few or no colleagues 
with whom to collaborate and brainstorm in order to improve pedag ogi­
cal practices specifi c to the histo ric enviro nm ent. Ther e is simply a lack of 
opportunities to approach problems in a collaborative fashion with edu­
cato rs from different fields. Participants thou ght that this academic isola­
tion leads to a perceived lack of relevance of preser vation/conservat ion 
within th e built enviro nment disciplin es in general and especiall y within 
th e sustainability realm. 

Outside of a few nationwide organizations that focus on conservation / 
preservat ion educati on, such as NCPE in the United States and Heritage 
Canada Foundation's National Roundtable on Heritag e Education, educa­
tors from other cou ntries , for the most part, have no ability to coord inate 
th eir efforts on a larger scale and learn about best practices in the field 
from international colleagues. The "Preservation Educat ion Conference" 
offered the first opportunity that many of these educators to come to­
gether in the same room to discuss these issues, especially in an intern a­
tional context. Becau se of the rarified nature of this kind of communication, 
conference participants were quite interested in continu in g the discus­
sion using all mean s reason ably possible, especially those methods that 
could tak e advantage of Internet-ba sed tool s suc h as on line forums, web ­
sites, and social media. Some parti cipants called for an existing or new 
int erna tional nonprofit or nongovernm ental organization to med iate and 
facilitate this exchange. 

Potential academic collaborators exis t in many other countries, offer­
ing an opportunity to learn from each other and share best pract ices, es­
pecia lly in terms of effect ive curricu lum design. For instance, educat ors 
in the United States and Ca nada could look toward Europe and Lati n 
America in their approach to "integrated conservation" as a pot ential so­
lution to integrate susta inabi lity, public health, and planning goa ls in to 
conservation work. By pooling resources in this mann er, there is also an 
opportunity to educate tho se empowered to make decisions that affect 
the histori c environment, such as politicians and planners. All partici ­
pants had a st rong desire to learn about th e variety of pedago gica l, cur­
riculum, and assessment techniques employed on an international basis 
and were interested in forming an international group of educators that 
would communicate on a regu lar basis via a web-based platform to share 
best practices and continu e the discussion. Latin American, African, and 
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Asian represe ntation, in particu lar, was encoura ged as histo ric environ­
ment resea rch and practice has tended to be dominated by North Amer ­
ica, Europe, and Austr alia. 

Partn ership s could also be estab lished betwe en related fields and orga­
nizations. For insta nce, the real estate communit y could be tapped for 
educ at ional prog ramming and there is much to gain by engaging in a dia­
logue wit h ex istin g organizations that overlap with conservat ion activity, 
such as the Society of Arch itectura l Hi storian s. Combining disciplines, 
whe re feasible, may also be an effective way to utili ze limited resource s 
and reach a larger audience. The potentia l for resea rch collaborat ion ex­
ists for a broad variety of disciplin es from architecture and planni ng to 
anthropolo gy and law in a way th at cou ld effective ly engage stud ents and 
alumn i. Most conference participants believed that the relevance of con­
serv ing th e histori c env ironm ent is mu ch more likely to incr ease by in­
volving related fields and orga nizat ions, but a minority were concerned 
that this kind of activity cou ld lead to th e dilution of the effort s of heri­
tage conservation professionals and academ ics, and therefore should be 
approached cautiously. 

A specific tool that would help foster com muni cation and pro vide a 
bridge betw een different const itu encies is a nonacademic, professional 
periodical that addresses historic preservation/heritag e conservation 
pract ice, in either a national or an international context. This concern is 
perhaps most evident in the United States, where the consensus was that 
th e NTH P's Preservation Magazine is not adequately addressing the rela­
tionship between professional practice and inter ested stake hold ers. In ­
stead , th e magazine tend s to focus on persona l interest sto ries and historic 
homeowners and describes littl e in terms of professional pract ice. Some 
mod els to con sider th at seem to work well in th e United Kingdom are the 
Inst itute of Historic Building Conservation's Context magaz ine and His­
tor ic Scot land' s Focus magazine. 

Last, while the concept of bridging arose in relationship to engaging 
across disciplines, organizations, and geography, conceptual divides were 
also discu ssed, primarily centering on linkin g the built and natural envi­
ronments holi stica lly; the mutuall y beneficial relationship betw een the 
practical and th e academic; and approachin g K- 12, und ergrad uate, and 
gradu ate education in the histo ric env ironm ent as a continuum rather 
th an as discrete, unrelated units. In terms of t he latt er theme, ther e was a 
great deal of discussion on how undergraduate programs in the historic 
environm ent should inform the gradu ate preservation program expe ri­
ence. It was no t clear what differentiates the learn ing objectives and out­
comes betwee n undergraduate and graduate educa tion, as the overlap 



between these kinds of programs can be subs tanti al, and shou ld th erefore 
be addressed in the future. 

Ethics and Quality Issues 
Not surprisingly, there was concern that other disciplines, whose 

exclusive focus is not th e hi stor ic envi ronm ent , lack a conservation 
"at titude" to their endeavors, or fail to explicitly address the topic or do 
so in a tangential way, such as with the U.S. Green Building Council's 
LEED 6 standards and sustainab ility efforts. For instan ce, the conserva­
tion of th e hi sto ric environment has, since its inception, focused on 
building and place reuse, the conservation of energy through maxi­
mizing the retention of existing building materials, sustaining envi­
ronmentally friendly cultural building practices, and learnin g fro m 
pa ssive climate control systems, yet other di sc iplin es frequently fail to 
discuss these concepts in relation ship to hi stor ic buildin gs and places, 
much less acknowledge that heritage con servato rs have a role to play in 
sus t ainability . While bette r communication and collaboratio n could go 
a long way in addressing th is issue, more important , the participants 
thought that it was the role of hi storic environment educators to "in­
spire" and "challenge" other disciplines. Moreover, we shou ld strive to 
practice what we teach, an act ivity acknowledged as someti mes lacking 
in our endeavors. 

The conference participants stressed that all historic environment ed­
ucators have an ethical obligation to communicate to their stud ent s, cli­
ents, and the public that work in the historic environment should em brace 
innovation, including the use of technology. While innovation can be de­
scri bed in terms of technological solutions, it can also be defined throu gh 
met hodologi cal impro veme nt s, includin g th e increased use of the social 
sciences in conservation practice. It is therefore the responsi bilit y of edu­
cators to describe heritage conservation in progressive terms, an example 
of which is Silvio Zancheti 's (see Chapter 6) framing of practice as the 
conservation of desirable meanings that present and future stakeholders 
have for an authent ic historic env iro nment, rather t han the more simplis­
tic and rat ion alist view of "manag ing chan ge" to the fabric of place. Such 
an approac h helps clarify that the conservation of the historic environ­
ment should focus on people as muc h as fabr ic and that authent icity can 
be understo od as a concept independent of fabric through empirica l 
means. By reco gniz ing that mean ing is separate from the heritage objec t, 
a number of dynamic, susta inable, and creat ive approaches can be uti ­
lized to preserve the authenticity of historic places, placing histori c envi­
ronment educators in the unique and progress ive position of underst and ing 
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how th e human-influenced environm ent is perce ived and should there­
fore be t reated. 

Inno vation can also extend to assurin g the qua lity of conservation 
practitioners. In most countries, any individual can call himself or herse lf 
a "h istoric preservationist," "preservation planner," "architectural materi ­
als conservato r," or any numb er of job tit les that address and interact with 
the histor ic enviro nm ent, regard less of educat ional backgrou nd, prior job 
experience, or ability, as the sector is usually not regulated, licensed, or 
cer tified by any governmental or nongovernmental body. As a result, some 
conference par ticipants conclud ed that there is an eth ical obligation to 
assure public and private entiti es as well as the general publi c that if som e­
one practi ces as an architectural materials conservator, for instance, that 
he or she should be cert ified by some official body as to his or her capab il­
ity. The certification of historic env ironment practitioner s, however, is a 
contro versial topic and one that was divi sive among the conference par­
ticipants . While t here are no life/health/safety issues in most herita ge 
conservation practices 7 (issues that drove the init ial requirement s to 
cert ify and licen se architects and engin eers, for in stan ce), there are rel­
evant precedents, such as the certific ation progra ms of th e American 
Inst itu te of Certified Planne rs and the In st itut e of Hist oric Buildin g 
Con servat ion (U.K.), that may be useful to st udy in order to provide bet­
ter background on the advant ages and disadvantages to this approach. 

Curriculum Design 

Curriculum design is an essential activ ity for educators and shou ld re­
flect innovative approaches and have a stro ng relat ionsh ip to pract ice and 
advanci ng theory . The field already has many diverse and rich pro grams, 
whic h is an asse t that can assist in identi fyin g best practices for the cre­
ation of new and th e improvement of ex isting educational program s. 
Historic enviro nm ent edu cators are particu larly inte rested in t he ext ent 
to which practitioners should be influencing curriculum des ign, includ­
ing overa ll ped agogica l approache s, the balan ce between the theoretical 
and th e prac tic al, and wheth er th e curri culum should address a country ­
spec ific or an international market. W hile the conference papers addre ssed 
so me of these issues, most remain ope n for sign ificant discussion and 
resea rch. 

Conference participants discussed a variety of cha llenges related to 
cur ricu lum design, especially in terms of time and resource limitation s. 
For instan ce, there is wide agreement on th e need to provid e stud ents with 
real-world opportunities through int ernships and experiential learnin g, as 
Anastas ia L. Pratt (Chapt er n), Shelley-Anne Peleg (Cha pter 9), and Rob-



ert W. Ogle (Chapter 4), discuss, but this req uir ement also means tha t 
tradition al coursework needs to be reduced, sac rificing theo ret ical foun­
dations in order to gain addit iona l vocatio nal/experie nt ial opportu n i­
ties. Obviously, bot h practical and theo retical perspectives are essent ial, 
but the balance between the two is largely a gray area, especially if the 
goal is to produce stude nt s with a minimal, expected level of profic iency. 
An examp le of an attempt to achieve this balan ce between the theoretical 
and the pr actica l is wit h research des ign. Alt hou gh sometimes viewed as 
unnecessary for practici ng professionals, an understanding of emp irical 
research is impo rta nt to help these professionals to underst and the so­
ciocult ur al values assoc iated with th e historic environment in order to 
make more effective planning decisions, as Jeremy Wells (Chapter 16) ad­
vocates with his recom mendations for student thes is researc h. There is a 
need for more scholarsh ip, such as this example, wh ich addresses the de­
sired balance betwee n th e theoretical and the applied in her itage conser­
vation pedagogy, given the large numb er of variables in program emphases 
and career outcomes. 

W hile th e developme nt of a specific prog ram 's cu rricu lum is of impor­
tance, so is understanding the relationship between the curricu la of vari­
ous types of related programs, whic h presents even greater challenges in 
terms of understand ing how curricula ought to integrate. As the confer­
ence partici pants represented a wide variety of programs - vocationa l and 
professional programs were represented as well as diploma, certificate, as­
soc iate, bachelor's, master's, and doctoral programs - this was a particu ­
larly imp ortan t topic, with little consensus in terms of goals . While there 
are a wide variety of approaches betwe en practical vocational/trades pro­
grams and more theo retical bachelor's and graduate degree programs, 
th ere is little agreement on how or in what ways they shou ld integra te into 
a logical con tinuum , much less how they ought to differ from one anot her. 
The relationship betwee n various types of historic environment degree and 
certi ficate programs also engendered much debate, but, again, little con­
sensus. Agreemen t on how integratio n ought to be approached is an espe­
cially pertinent question for those institutions that offer und ergraduate and 
graduate degrees that address the historic environment. 

There was, however, broad agreement that curr icu lum design should 
cont inu e to adapt to and incorporate evolving tech nology to help improve 
teach ing and schol arship, but while recogn izing that this change is de­
sirable, part icipants compla ined that the ir inst itutions ' bureaucratic 
environme nt s often made change difficult, if not impossible, in some 
cases. Traditi onal disciplinary silos between depa rtm ents not only mak e 
collaborat ion with ot her faculty and students difficult, but they also limit 
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th e pote ntia l to show students th e inter disciplinary (or some would say 
tran sdisciplin ary) nat ure of conservation. Hi storic environment and her ­
itage pro gram s in higher educ ation also tend to be small, which limits 
avai lable time and resour ces while making it difficult to alter the status 
quo. These challenges will likely rem ain sign ificant in the future wit h little 
reason to expect sign ificant improvement s unle ss th e higher education 
environm ent undertake s rad ical changes. 

Outcomes and Assessment Methods 
Most of the participants' home institutions failed to regularl y assess 

th e effectiveness of program curricu la and the overall pedagogical ap­
pro aches to instru ction . The most effective way to address thi s situ atio n 
is to change the overall institutional culture and realign expectat ions, al­
though many felt powerless to effect such change, espec ially where there 
was a lack of resources and support. W hile the re is significant scholarship 
on meth ods used to assess the curri cula of high er education programs, 8 

there is littl e guidan ce in terms of assessing the effect iveness of th e cur­
r icula of hi stori c environment programs, specifically. Some of the chap­
ters in this volum e help to bridge this gap, such as Robert Benedict and 
Cari Goetc heus's recomme nd ations in terms of int egrat ing preservation 
material into graduat e real estate curr icula (Chap te r 15), Henr y Russell 
and Philip Leverton' s work on di sta nce learnin g (Chapt er 10), and Karla 
Nunes Penna and Elisabeth Taylor's assess ment of t rainin g programs in 
Brazil (Chapter 7), but significant ly more scho larship is needed to better 
und ersta nd what m akes h istori c environm ent programs unique and how 
thi s information should imp act the design of a program's curri cu lum . 
Such assess ment method s should focus equall y on student s' as well as ed­
ucators ' performance. 

In terms of specific assessme nt outcomes, there was a great deal of in­
terest in pedagogical approa ches to conservation instruct ion and which 
techni ques were more effective than others. The cont ributio ns of Shelley­
Anne Peleg (Chapter 9), Paul Hardin Kapp, Lauren Weiss Bricker, and Luis 
G. Hoyos (Chapter 12), and Fernand o Dini z Moreira and Luiz Manuel do 
Eirado Amorim (Chapter 13) are examp les of useful case studies th at may 
help answer thi s quest ion. The pedagogical heritage of different cultures 
may provide intri guing examples of improv ed methods, as these traditions 
have learning techniques that have been refined over hundreds of years, 
as Barry Stiefel and Gilbert Stiefel (Chapter 17) reveal in their cha llenge to 
th e Socratic method for teachin g preservation law. In the ir case st udy, 
collaborative, pair-based learn ing based on the Jewish havruta meth od 
may be more effective in helping st udents to understand divergent values 



ana perspecnves as weu as apprec1anng prootems more no11snca11y. 1nere 
are also many other case studies on pedagogical approaches in conserva­
tion referenced by th ese authors, but what is missing is a meta-analysis to 
help educators understand the best approaches and techniques and how 
these cou ld be adapted for particular learning outcomes. 

Ultim ately, the assessment of a program's success should be dependent 
on the outcome of graduates and their overall career achieveme nt. Most 
participants, however, indicated that their institution did not do a par­
ticularly good job tracking the success of graduates, at least in a forma l 
way, although many program directors and coord inat ors were aware, to 
some degree, which st uden ts were establish ing themselves on successful 
career paths. The participants stressed that this process should be more 
formalized and the information on where graduates find employment, 
how well their skills fit their job, and overall performance should provide 
a feedback loop into curricu lum design. There was much less agreement, 
however, on how alumni could be tracked, the specific nature of the data 
gathered, and how the resu ltin g information could influence an overall 
curriculum. 

The Future 

W hile predicting th e future is always a risky endeavor, the educators as­
sembled at the conference had a fairly clear vision of the future of h istoric 
environme nt education, with a primary focus on an unambiguous defini­
tion of the discipline and its activities. Within the larger sphere of higher 
educat ion, theory is likely to conti nue to be deprecated in lieu of practical/ 
hand s-on/vocational approaches to curriculum development. Historic en­
vironment education is unli kely to be exempt from this tr end, but in many 
ways, conservat ion/preservation educat ion has always involved a signifi­
cant amount of field experience and service learni ng; th is foundation will 
likely expand to encompass greater opportunities. With an increasing in­
ternational focus on conservation /preservat ion activ ities and a future that 
involves greater collaboration amo ng educators from other countries, more 
field and serv ice learning oppor tuni ties shou ld be available to students. 
Greater collaborat ion may also cata lyze commu nication betwee n primary 
and secondary educators and among educators of certifica te and degree 
programs at institutions of higher learning that is, for the most part, not 
taking place today. Th is bridge may then help in visualizing a complete 
conservat ion/preservation educatio n contin uum from primary to second­
ary education with an understanding that each level of educat ion will be 
able to build on the previous level. 
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Although not entirel y unexp ected , the future of historic environmen t 
education engenders far mor e question s than answers, including politi­
cally sensitive issues such as certifying historic environm ent profes siona ls 
and progr ams and th e poss ibility that conservation/preservation programs 
will be made irrelevant by integrat ing them into existing built environment 
programs. Many of these issues have at the ir core quest ions of identit y and 
defining practice and research with in the historic environment. If conser­
vat ion/preservation education leaders cannot agree on th e ontological and 
ep istemological domains of the discipline and its core endeavors, collabo­
ration with other researchers and professionals will become increasing ly 
problemati c in the future. The first step, however, which the "Preser vation 
Education" conference tried to address is to understand these issues in an 
effort for conservation /preservation educators across the globe to more 
purposefull y forge a future for h istoric environment education . 
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